Edale Rise History Curriculum

The Story of
Britain

Ancient
Civilisations

Focused History

A knowledge-rich curriculum
The history curriculum at Edale is designed so that children systematically develop a robust and deep knowledge of our
world’s history. The knowledge selected is broad, covering a range of key eras from the history of Britain and the world;
it is powerful as it empowers children to think deeply and creatively about the subject and it is rich as it will raise
children’s cultural capital.

Curriculum Design
The curriculum is also cumulative so that each year group builds on what has been taught before. The content is set out
in this document so that teachers can easily see the content and vocabulary that has been taught previously which is
related to the unit they are currently teaching. This allows teachers to check for retention and then to revise if
necessary. It also allows teachers to make explicit reference to prior learning, and learning in other subjects, especially
science, so that connections can be strengthened and learning deepened.
The ‘Big Ideas of History’
The ‘Big Ideas’ of history form the basis of all units and shape the individual objectives. Each objective, within each unit,
can be linked to one or more of the ‘Big Ideas’ of history.
Chronology: children develop a strong
understanding of the order and lasting impact of
events

Chronology

Significance

Interpretation

Interpretation: children use their knowledge to
identify implicit meanings in historical evidence
Continuity and Change: children study what
things have changed or continued over time and
explore reasons for this

Cause and
Consequence

Continuity and
Change

Similarity and
Difference

Similarity and Difference: children analyse
similarities and differences within and across
time periods
Cause and Consequence: children analyse the
causes and consequences of key events
Significance: children explore the importance of
events, developments and people in terms of
impact and legacy

Working like a historian
The ‘Key Skills’ of history are also developed systematically throughout Edale’s history curriculum. These develop
through the teaching of the objectives outlined in our curriculum but also through teacher’s pedagogical choices in the
classroom – the use of artefacts and sources for historical enquiry sessions being an example of this.
Develop Perspective: children make connections across and
within topics and between short and long-term timescales

Develop
Perspective

Analyse Sources: children analyse primary and secondary
sources, using their knowledge and skills of historical enquiry
Ask Question: children are encouraged to ask perceptive
questions about a source, artefact etc.
Form Arguments: whether orally or in writing, children
present a viewpoint about an issue based on evidence

Form
Arguments

Analyse
Sources

Ask
Questions

Progression of the curriculum
There are three strands to the history curriculum at Edale:

Focused
History

The Story of
Britain

Ancient
Civilisations

In the EYFS, children begin to explore the concept of time and chronology through ‘Focused History’. They learn to
recognise and talk about their personal history and that of their families, using the language of time and developing an
understanding that events have happened in the past that we can remember. They begin to develop an understanding that
some things happened a long time ago while others happened yesterday or earlier in the day. They explore changes that
occur over time such as human growth and development, changes in the seasons and the growth and decay of plants. The
children are taught vocabulary explicitly in order to enable them to talk about the past and the passage of time.
In Key Stage 1 children experience history through ‘Focused History’. Here children study a specific event, theme or
individual in detail, focusing on significance and change over time. For example, in Year 2, children learn about the ‘Great
Plague’ focusing on its chronology, causes and consequences and significance. Children also study key themes such as
‘Transport’ which allows children to study the continuity and change over time of a specific topic.

Year 1

Year 2

Castles

The Great Plague

Explorers

The Great Fire of London

The Victorians

Great Expeditions

EYFS
Dinosaurs

My History

In Key Stage 2, each year group studies a significant period of British history. Children develop a chronologically secure
understanding of the key events and individuals that shaped the history of Britain. Within each unit, there are
opportunities to explore local history so children can see how their locality features in the history of our country.

Year 3
Stone Age to Celts

Year 4

Year 4

Year 5

Year 6

Roman Britain

Anglo-Saxons

The Vikings

The Tudors

Year 6
Industrial
Revolution

By the time children complete Key Stage 2, they will have also studied the achievements and legacy of three ancient
civilisations from around the world.

Year 3

Year 5

Year 6

Mayan Civilisation

Ancient Greece

Ancient Egyptians

As children progress through their time at Edale Rise, they are encouraged to call upon a rich schema of historical
knowledge to draw contrasts between civilisations.

Key themes
There are also key themes that are revisited throughout our history curriculum. As children move through Edale they are
able to revisit and make comparisons between eras and societies through these themes. This spaced retrieval increases
storage strength and ensures children can utilise a more rich and developed schema when thinking critically in history.

Trade and
Travel

Settlement

Art and
Culture

Conflict and
Conquest

Society and
Equality

Religion

Law and
Order

Progression of Themes
To aid teachers in utilizing the potential for spaced retrieval when teaching these themes we have mapped out the
knowledge developed for each theme during each year group.
Progression of Themes: The Story of Britain
Settlement
Year 3: Stone Age to Celts
Children explore the hunter
gatherer life-styles of the Mesolithic
people and the early establishment
of settlements in the Neolithic
period. Children focus on why
people settled and where they
settled.

Year 4: Roman Britain
Children explore the impact the
Romans had on houses and
settlements drawing contrasts with
the British tribes. Children analyse
the long term impact the Romans
had on British settlements and
housing.

Year 4: Anglo-Saxons
Children explore the importance of
farming and its link with
communities and settlements in the
time of the Anglo-Saxons.

Year 5 : The Vikings
Children compare and contrast the
climate and topography of
Scandinavia and Britain and explore
this as a reason the Vikings first
invaded and settled in Britain.

Year 6: The Tudors
Children study the origins of the
British colonies in North America
and Spanish colonies of Central
America. Children also explore the
development of Tudor London.

Year 6: Industrial Britain
Children explore in detail the
impact the Industrial Revolution
had on Britain, both in terms of the
urbanisation of its land but the
psychology of the individual.

Art and Culture
Year 3: Stone Age to Celts
Children explore the evolution of
cave paintings and sculptures of the
prehistoric people and how the
images drawn by prehistoric people
can give us valuable insight into
what they valued.

Year 5 : The Vikings
Children investigate the importance
and decoration of weapons,
jewellery and ship woodwork to the
Vikings.

Year 4: Roman Britain
Children explore the impact of
Roman architecture on Britain,
focusing on the establishment of
ampitheatres, temples, aqueducts,
baths and villas.

Year 4: Anglo-Saxons
The culture and artwork of the
'Golden Age' of the Anglo-Saxons is
investigated, focusing on what a
society's artwork can tell us about
its values.

Year 6: The Tudors
Children explore the fashion of the
Tudors and the works of William
Shakespeare.

Children explore Victorian
architecture and the Arts and Crafts
movement. Children also explore
the concept of propaganda in the
context of Imperial artwork.

Year 6: Industrial Britain

Trade and Travel

Year 3: Stone Age to Celts
Children investigate the evidence
that suggests people from
mainland Europe travelled to and
traded with people from Britain.

Year 4: Roman Britain
Children explore the impact of
trade with Rome prior to the
Roman invasion of Britain.

Year 6: The Tudors
Year 5 : The Vikings
Children explore the voyages of
the Vikings and the establishment
of settlements in North America.

Children understand the
beginnings of the British Empire in
the conquests of Elizabethan
privateers and the tensions this
caused with European nations
such as Spain.

Year 4: Anglo-Saxons
Children understand that an
established trade network existed
with Europe and the
consequences of this.

Year 6: Industrial Britain
Children develop an in-depth
knowledge of the establishment
and maintenance of the British
Empire and the impact this had on
international trade.

Conflict and Conquest

Year 3: Stone Age to Celts
Children explore the reasons why
people started living in tribes and
the causes and consequences of
tribal warfare.

Year 4: Roman Britain
Children explore the Roman
invasion of Britain and the
efficiency of the Roman army.
Children also explore the
rebellions of the Celtic people.

Year 5 : The Vikings
Children explore why the Vikings
first chose to invade Britain and
the on-going conflict between the
Vikings and Saxons.

Year 6: The Tudors
Children study the actions of
Elizabethan privateers, particularly
the raiding of Spanish settlements
and ships leading to the invasion of
the Spanish Armada.

Year 4: Anglo-Saxons
Children explore the invasions of
the Saxons, Jutes and Angles and
the establishment of Anglo-Saxon
Britain. They also study the
rivalries of the Anglo-Saxon
kingdoms.

Year 6: Industrial Britain
Children develop an understanding
of how the Empire was established
and the long-term impact it has
had on the world.

Religion
Year 3: Stone Age to Celts
Children investigate what
evidence there is to suggest the
prehistoric people had religions,
such as the existence of
Stonehenge

Year 5 : The Vikings
Children explore the importance
of the Norse faith to the Vikings
and make contrasts with the
Christianity of Anglo-Saxons.

Year 4: Roman Britain
Children study the persecution of
the Druids in Roman Britain and
the long lasting impact of this.

Year 6: The Tudors
Children understand the
significance of Britain's breaking
away from the Roman Catholic
Church and the conflict this
caused between Protestants and
Catholics.

Year 4: Anglo-Saxons
Children explore the rise of
Christianity in Anglo-Saxon Britain.

Year 6: Industrial Britain
Children explore how the British
Raj was deployed in India to
alleviate religious conflict.

Law and Order

Year 3: Stone Age to Celts
Children study the role of chieftains
and druids in the Iron Age in
keeping law and order.

Year 4: Roman Britain
Children learn how law and order
was established in Roman Britain
and how Celtic rebellions were
thwarted.

Year 5 : The Vikings
Children explore the importance of
law and order to the Vikings.

Year 6: The Tudors
Children study some of the harsh
punishments of the Tudor era and
how laws were used to persecute
people of different religions.

Year 4: Anglo-Saxons
Children understand how written
law was established in Anglo-Saxon
Britain and the consequences of
this.

Year 6: Industrial Britain
Children study the relationship
between urbanisation and an
increase in crime, the reform of the
prison system and the rise of
transportation.

Society and Equality

Year 3: Stone Age to Celts
Children explore how the
emergence of metal working
contributed to the emergence of
inequality.

Year 4: Roman Britain
Children compare and contrast the
lives of women in Roman Britain to
that of women and in the tribes.
The roles of slaves and class are
also explored.

Year 4: Anglo-Saxons
Children understand the roles of
different classes within Anglo-Saxon
society including slavery and the
roles of women.

Year 5 : The Vikings
Children explore the roles of
women in Viking society and their
rights compared to that of women
in Anglo-Saxon Britain.

Year 6: The Tudors
Children continue to develop their
understanding of the class system,
focusing on the roles of peasants
within society.

Year 6: Industrial Britain
Children develop an understanding
of the social class system and how
the Industrial Revolution impacted
upon this. The Luddite Rebellion is
also explored.

Progression of Themes: Ancient Civilisations

Settlement

Art and
Culture

Trade and
Travel

Society
and
Equality

Religion

Conflict
and
Conquest

Law and
Order

Settlement

Year 3: Mayan Civilisation
Children explore the importance
of the rainforest and South
American climate and
topography on the Mayans.

Year 5 : Ancient Greeks

Year 6: Ancient Egyptians

Children study the impact of the
topography of Greece and the
emergence of City States

Children explore the significance
of the Nile on Ancient Egyptian
Civilisation.

Year 5 : Ancient Greeks
Children study Greek
architecture, sculpture and
pottery alongside the academic
achievements of great Ancient
Greek thinkers such as Plato.

Year 6: Ancient Egyptians
Children explore hieroglyphs and
the construction of the pyramids.

Art and Culture

Year 3: Mayan Civilisation
Children explore the importance
of fashion and beauty in Mayan
culture.

Conflict and Conquest

Year 3: Mayan Civilisation
Children explore the conflict
between the city states of the
Maya.

Year 5 : Ancient Greeks
Children study the conflict
between the waring city states of
Athens and Sparta.

Year 6: Ancient Egyptians
Children explore the multiple
invasions of Ancient Egypt
including the Nubian, Persian,
Greek and Roman invasions.

Religion

Year 3: Mayan Civilisation

Year 5 : Ancient Greeks

Children explore what historians
know about Mayan religion and
the challenges historians face
when studying it.

Children study the gods and
goddesses of the Ancient Greeks
in depth, focusing on the
associated myths and legends.

Year 6: Ancient Egyptians
Children explore the beliefs the
Ancient Egyptians had about
death and the afterlife, focusing
on the associated myths and
legends.

Law and Order

Year 3: Mayan Civilisation
Children learn that rulers and
priests set out the law and
ensured it was obeyed.

Year 5 : Ancient Greeks
Children understand that there
were contrasting city states who
ruled independently and had
different laws.

Year 6: Ancient Egyptians
Children learn that laws were
rooted in religious beliefs and
set by the pharaohs and royal
viziers.

Year 5 : Ancient Greeks
Children learn about the
different foods grown by the
Ancient Greeks and how this
would have contributed to their
economy.

Year 6: Ancient Egyptians
Children understand how the
Nile was used to trade various
goods across Ancient Egypt.

Year 5 : Ancient Greeks
Children explore the attitudes
the Ancient Greeks had towards
gender equality and how this
varied between the city states.

Year 6: Ancient Egyptians
Children learn about the roles of
the Pharaohs in Ancient Egypt
and the lives of the poor and rich
people, including that of slaves.

Trade and Travel

Year 3: Mayan Civilisation
Children explore how the city
states of the Maya grew
different goods and the trade
network this created.

Society and Equality

Year 3: Mayan Civilisation
Children study the beliefs of the
Mayans regarding the roles of
their rulers.

Reading in history
Key reading texts are stipulated for each unit in each year group. Teachers have access to class sets of these texts and
use them to develop children’s knowledge through reading whilst developing their fluency and proficiency in reading
strategies These texts are used throughout the curriculum to reinforce knowledge and reading fluency.

EYFS – Year 3
Teachers of younger children may cut and adapt these texts. In Years 3 and 4, children will be expected to read
these texts with increasing levels of independence.

Years 3 – 6
These texts represent an increasing challenge both in terms of content and syntactic complexity. As children develop
confidence with a topic they are expected to read with increasing levels of independence.

Writing in history
Writing in history lessons reinforces the knowledge learnt whilst developing children’s literacy. Teachers regularly
make use the following sentence activities, amongst others, to reinforce geographic knowledge, knowledge of
sentence structure and to provide teachers with valuable assessment data.

Scrambled Sentences
Scrambled sentences provide an excellent
opportunity to check a child’s understanding
whilst simultaneously building rigor in their
sentence structure. They are easily
differentiated and can be used in all year
groups.

the British Empire
began

of Henry VII

during the reign

was the most
powerful empire
the world had ever
seen

at the height of its
power

the British Empire

because, but, so
a)
‘Because, but so’ as a writing activity embeds the
knowledge and demonstrates a child’s
understanding. Teachers provide children with
sentences starters which children have to finish
using ‘because’, ‘but’ and/or ‘so’.
Sentence Combining
Children are given a series of related simple
sentences about a topic they have read. They
use the knowledge to combine the sentences
using conjunctions and adverbials.

Cloze Procedures

Teachers provide a partially completed text which
summaries the key learning. Children then show
their understanding by filling in the gaps.

b)
c)

Sir Walter Raleigh was very popular with Queen Elizabeth
I because …
Sir Walter Raleigh was very popular with Queen Elizabeth
I but …
Sir Walter Raleigh was very popular with Queen Elizabeth
I so …

Sir Francis Drake became a wealthy man
Sir Francis Drake raided Spanish settlements

During the______ , explorers from ______began to discover
new lands across the world. When they discovered new lands
they would often set up small _______and live there. These
settlements were called ________ the people who lived there
were called ________.

Essay Strips

Why did Philip II launch the Spanish Armada?

Teachers provide a series of questions, chunked
into paragraphs which encourage children to
summarise the key learning. As children become
more proficient in their ability to summarise key
points in writing, teachers can remove the
amount of scaffolding.

What religion was Elizabeth I? How did this differ to Philip II?
Which important person did Elizabeth I have executed?
Why did Elizabeth I sanction this?
How would this have caused tension?
Who were the privateers and what did they do?
Give 2 examples of Elizabethan privateers – what did they do which may have
angered the Spanish?
How would this have caused tension?
When was the armada launched? What was the conclusion of the conflict?

Writing in history

•A report
summarising key
learning of a topic
e.g. ‘Life in the Stone
Age’
•An explanation of a
key event e.g. The
Defeat Spanish
Armada
•An essay expanding
on a key question
e.g. ‘Why did the
Vikings invade
Britain?’

•A speech
encouraging workers
to join a luddite
rebellion
•An advert for
gladiator games

Discuss

•A biography of a key
figure

Persuade

Inform

As well as sentence level activities children are also given chance to demonstrate their understanding by writing at
length, utilising their developed confidence and knowledge. The examples given below fall into one of our three nonfiction purposes for writing: to inform, persuade and discuss. Often these pieces will be cross-curricular in that they
will involve demonstrating knowledge from our science and history units too.

•A balanced
argument, showing
the cases for and
against zoos
•A balanced response
to the question ‘Was
the British Empire a
blessing or a cruse?’

Year: EYFS Strand: Focused History

Unit: Dinosaurs

Key Knowledge
What were the dinosaurs? How do we know about the dinosaurs?







Are dinosaurs real animals? What were the dinosaurs? What does the word ‘dinosaur’ mean? What animals do we have
today that look like dinosaurs? Children begin to make comparisons between dinosaurs and animals they might see
today, focusing on similarities and differences.
How do we know about the dinosaurs? Children explore fossils and bones and look at the role of paleontologists in
discovering dinosaurs.
What did they look like? What did they eat? Where did they live? What did their world look like? Children explore and
describe dinosaurs and their habitats and know some adaptations that they needed to survive.
What happened to the dinosaurs? Were there people alive at the same time as the dinosaurs? Children begin to explore
the chronology of the dinosaurs and time periods in a simple way (using dinosaur toys on a physical timeline). They are
introduced to the concept of extinction and make links to why dinosaur bones and fossils are vital sources of
information for historians.

Vocabulary
dinosaurs, past, extinct, time period, Triassic, Jurassic, Cretaceous, bones, skeleton, fossil, palaeontologist, herbivore, plants,
carnivore, meat, claws, teeth, habitat

Key Text(s)



Harry and His Bucketful of Dinosaurs
The Dinosaur that pooped series

Year: EYFS Strand: Focused History

Unit: My History

Key Knowledge
How have I changed? What important things in my life can I remember?






Who is in your family? Children are introduced to family trees, exploring the idea of older people and younger people.
Children explore life stages of themselves and their families, focusing on how we grow and change over time.
What can you do when you are a baby? Child? Adult? What would you like to be when you grow up? Children begin to
recognise that we all have similarities and differences in our lives, likes and dislikes, that we are good at some things
and not others.
Children begin to sequence events in our lives at school looking at last month, last week, yesterday, this morning and
the chronology and timeline of events. They also start to sequence events in familiar stories using first, then, next, last.
Children discuss and explore celebrations and significant events in family life – birthdays, festival celebrations, holidays,
trips and visits, recognising that these things are in the past/they have already happened and we can remember them.

Vocabulary
past, remember, baby, toddler, child, teenager, adult, grow, change, learn, taller, shorter, older, younger, same, different,
celebrations, holidays, time, last week, yesterday, this morning, last night, tomorrow

Key Text(s)


Scarf planning (PSED), home corner and role play resources/artefacts.

Year: 1

Strand: Focused History

Unit: Castles

Key Knowledge
Who built the first castles and where did they build them?






Cause and consequence- understand the purpose of the first castles.
What materials were they made from and why these?
Why didn’t they last?
Why were they built on a hill/near a river?

Why were castles necessary?






Protection for a lot of people.
Identify the structure of a motte and bailey castle.
What was happening in England over a thousand years ago that meant that people needed protection?
Invasions and battles.

Who were the Normans?





William the Conqueror- where did he come from?
Why did he invade England?
Who was Harold and what happened to him?
Source interpretation- the Bayeaux Tapestry- who created it? Why might this tell us a particular story?

What was life like inside a castle?



Similarities and differences- what was life like inside the castle compared to outside the castle?
Who lived there? What jobs did people have? Do we have the same jobs today? Do we live in the same way?

How and why did castle design change?



Cause and consequence/ similarities and difference/Chronology- different materials, tools, ways of building, fashion.
Fewer battles, many castles destroyed in the Civil War, different countries (compare Scottish Castles to Swiss/German
castles and start to bring in Fairy Tale focus)

Are castles still being built today? How are they the same/different?



Similarities and differences- look at ‘castle-like’ houses.
What is the same? What is different? Do we still need castles?

Vocabulary

Key Text(s)
DK Findout Castles!
Assessment Outcome
Information report on castles

Year: 1

Strand: Focused History

Unit: Explorers

Key Knowledge
What was the ‘Silk Road’?





Children understand that a series of land routes spread across Asia, linking China to Europe in 2nd Century. This was
called the ‘Silk Road’
Children explore the challenges traders would have faced along the ‘Silk Road’ (very hot, dry weather) and why they
would have still used it (to make money from the spices of Asia and the silk of China)
Children compare the trading of the ‘Silk Road’ with international trading of today

Who were the early Islamic Explorers?





Children understand that the Muslim leaders of the early Islamic civilisations conquered large parts of the world. They
explore the conquering of Spain in 8th Century and the legacy this has left: The Great Mosque of Cordoba and the
palace of the Alhambra in Granada.
Children understand how early Islamic explorers used astrolabes to navigate their way, using the stars in the sky.
Children compare these methods to modern day satellite navigation.
Children explore the successful expeditions of Ibn Battuta to southeast and southern Asia and China.

Who was Captain Cook?





Children can describe the achievements of and significance of Captain Cook
Children understand the significance and can sequence the events of Captain Cook’s first discovery of New Zealand and
Australia (1770), the first British settlement in Australia (1788) and the Gold Rush (1851)
Children understand why British prisoners were transported to Australia and the impact this had on the indigenous
populations of Australia
Children compare and contrast the cultures of the Aborigines and the Maoris with that of the British settlers

What was the ‘Age of Exploration’?






Continuity and change - Know that developments in ships and navigation meant that were the predominant means of
exploration at that time
Significance - Understand the significance of Christopher Columbus and his discoveries
Cause and consequence - Know what trade is and understand that exploration increased opportunities for trade
Cause and consequence - Know that pirates were a big danger to sailors as they attacked their ships to steal the trade
goods that they were carrying

Vocabulary

Key Text(s)
DK First History Encyclopedia
Assessment Outcome
mini-biographies & debate

Year: 1

Strand: Focused History

Unit: The Victorians

Key Knowledge
What was life like for a Victorian child?




Children know the differences between the lives of Victorian children and their lives today, including the differences
between rich and poor with a focus on clothing, education and leisure activities.
Children will read stories (Christmas Carol etc), analyse and study photos and artwork to identify what life was like for a
Victorian child. They will ask and answer questions and make links to their own lives and locality where appropriate
Children will learn about the impact of the rise in industry on the lives of all Victorians, but especially children. They will
learn about changes to education (Education Acts) and how this impacted on the lives of young people in Victorian
time. They will also learn about societal expectations of gender and how this affected the education that boys/girls
received

What did the Victorians do for leisure?







Cause and consequence - understand that the leisure industry was created by changes during the second half of Queen
Victoria’s reign (working hours shortened, wages rose, prices of goods and food fell, introduction of bank holidays,
railways)
Continuity and change/ Similarity and difference – Know what a Victorian seaside trip would have been like and how it
is similar/different to a seaside trip today.
Experience what a Victorian Christmas would have been like and compare how it is similar/different to how Christmas is
celebrated now (trip to Newstead Abbey).
Look at the activities people enjoyed in their leisure time and compare to the activities we enjoy today – discuss how
technology is changing our leisure time.
Interpretation/ significance – look at Thomas Cook posters from 1841 and discuss how developments in steamships and
railways enabled people to enjoy holidays abroad

Who was Mary Seacole?




Understand what the Crimean War was and how it was fought
Explore the life and achievements of Mary Seacole in relation to her achievements as a medical practitioner
Understand the adversity Mary Seacole overcame and the significance of her achievements

Vocabulary

Key Text(s)

Assessment Outcome
outcome: pen-pal poor and rich

Year: 2

Strand: Focused History

Unit: The Great Plague

Key Knowledge
What was ‘The Great Plague’?



Understand what the great plague was and when it started (events beyond living memory)
Understand the chronology of the main events of the Great Plague.

What caused the Great Plague? What was it like to live in London in the 1600s?





Study what people believed caused the plague at the time.
Children study the reasons why the plague spread so quickly e.g. overcrowding in London, houses built close together,
impact of the hot summer of 1665.
Children compare and contrast the role of poor hygiene and sanitation in London to the spread of the disease.

How did people try and stop the plague spreading?





Children examine the main beliefs on how the plague could be stopped and the effectiveness on these e.g. smelling
posies, bathing in milk, licking toads, burning fires in the street, killing cats and dogs.
Children study the role of the plague doctor, its effectiveness in trying to stop the plague and compare to the modern
methods used in the NHS.
Children understand what it means to be quarantined, how and why people were quarantined and how they were able
to come out of quarantine.
Children understand how and why the plague spread to the Derbyshire village of Eyam.

How do we know about the Great Plague?

Study primary sources from the time which tell us what happened at the time e.g. Samuel Pepys diary, passing of law to
kill all cats and dogs in London, Bills of Mortality

How did the plague end and what were the consequences of it?

Understand how the plague ended and how people recognised the causes of it.

Compare similarities of the Great Plague with that of the COVID-19 pandemic.

Study the consequences of the great plague on the population of Britain and understand the differences between rich
and poor people, including the role of King Charles II and the Mayor of London. (lives of significant individuals in the
past)

Vocabulary
infected, disease, fleas, rats, vermin, fever, remedies, toad, quarantine, population, spread, plague doctor, wooden cart, King
Charles II, Samuel Pepys, diary, Mayor, red cross, white cross, Bill of Mortality, posies, hygiene, sanitation
Key Text(s)
The Great Plague- Deborah Fox
Key fiction text: Plague: A Cross on the Door- Anne Turnbull
Samuel Pepys- Izzi Howell
Who was Samual Pepys?- Paul Harrison
The Plague- Liz Gogerly

Assessment Outcome
diary of Sam from Cross on the Door, plague news report (filmed)

Year: 2

Strand: Focused History

Unit: The Great Fire of London

Key Knowledge
What caused the Great Fire?

Children understand that the fire started in a bakery on Pudding Lane.

Children learn about the differences between a 1600s bakery and a modern day bakery.

Children understand the chronology of the main events of the Great Fire and how it is related to events of the Great
Plague as two of the major historical events of the 1600s. (events beyond living memory)

Children explore the materials houses were made of and how this contributed to the fire spreading so quickly Children
understand that a rising population meant that houses were built very close together
How did the fire stop?

Children compare the efforts to put out the fire with that of the modern day fire service.

Children understand some of the tools used to fight the fire in the 1600s e.g. fire hook, leather buckets of water from
the River Thames.
What was the impact of the Great Fire?

Children understand the importance of the River Thames as a means of escape.

Children compare the different impacts on rich and poor people at the time.

Children understand how the Great Fire caused the Great Plague to end.

Children study the lessons learned from the Great Fire and how it influenced house building in the future.

Study accounts from the time exploring their strengths and limitations as historical evidence.

Children will study the role of rich people and royalty during the Great Fire e.g. Samuel Pepys and King Charles II (lives
of significant individuals in the past)

Children will understand where people lived during and after the Great Fire.

Vocabulary
fire, London, Samuel Pepys, baker, Pudding Lane, River Thames, diary, ablaze, smoke, King Charles II, explosives, fire break,
fire hose, fire hook, St. Paul’s Cathedral, pit, parmesan cheese.
Key Text(s)
Fiction text: Toby and the Great Fire of London- Margaret Nash and Jane Cope
How Do We Know About…The Great Fire of London
You Wouldn’t Want to be in The Great Fire of London

Assessment Outcome
Diary of Toby from ‘Toby and the Great Fire of London’, filmed Newsround style recount of the main events

Year: 2

Strand: Focused History

Unit: Great Expeditions

Key Knowledge
How has transport changed within and beyond living memory?



Children will learn about the chronology in the history of transport.
Children will learn about how main events within and beyond living memory fit into the history of transport e.g. Moon
Landing, Amelia Earhart’s solo flight across the Atlantic.

Who was Amelia Earhart and why was she important?






Children will learn about who Amelia Earhart was and how her early childhood was different to other girls at the time.
Children will learn about Amelia’s influence on people’s attitudes to women, what we can learn from in the present day
and how she influenced women’s fashion at the time.
Children will learn about the main achievements of Amelia Earhart and why people remember her as an important
historical figure e.g. set up flying school for women, first woman to fly solo across the Atlantic Ocean.
How did Amelia Earhart navigate around the World? Children will learn about mapping in the early 20 th century, how it
is different to modern mapping techniques and the important role of a navigator.
Children will learn about how she died and how people now remember her.

Why was the Moon landing a significant international event in history?






Children will learn about the chronology of the main events of the Space Race e.g. first living thing to go into space, first
man to go into space, role of Russia in the space race.
Children will learn about the main events of the Moon Landing and how it was an important event in world history.
Children will learn about who the Moon Landing astronauts were, what makes a good astronaut and how they are
trained.
Children will learn about the advances in space travel before and after the Moon Landing.

Vocabulary

aviator, propeller, pioneer, navigator, cockpit, solo, altitude, lighthouse, rescue, astronaut, spacesuit, NASA, Cape Kennedy,
launch pad, pilot, crater, Pacific Ocean, Saturn V, lunar module, orbit, Sea of Tranquillity
Key Text(s)
DK Find Out- Space Travel
The Usboure Book of the Moon- Laura Cowan

Assessment Outcome
newspaper article- recount of the Moon landing, Amelia Earhart biography (2 non-fiction outcomes- alternative: own story
based on ‘On The way Back Home’ by Oliver Jeffers, Moon poem

Year: 3

Strand: The Story of Britain

Unit: Stone Age to Celts

Key Knowledge
How do we know what life was like in the Stone Age? (CGP: 4-5)

Explore what ‘prehistory’ means

Understand the terms primary and secondary sources and discuss the benefits of using both types

Begin to understand how archaeologists can use carbon dating

What were the first people in Britain like? (CGP: 6-9)

Using artistic interpretations (secondary sources), children analyse images and explore what life may have been like for
people in prehistoric Britain

Understand that the people of Happisburgh were hominins but not homo sapiens

Study what animals lived in Britain at the time prehistorical Britain.
What is an Ice Age and what was life like in the Glacial Periods? (CGP: 10-11)

Study what life may been like during the Glacial Periods. Explore art & culture, diet and lifestyle.

Discover the dark history of the Cheddar Caves.
What was life like in the Mesolithic Period? (CGP 12-17)

Explore how the landscape changed after the Ice Age and how this impacted on human’s life style.

Explore some settlements of the Mesolithic Period, such as Starr Carr, and where these settlements were established.

Explore the evidence suggesting people of the Mesolithic may have had religious beliefs (antler headdress, graves,
sculptures)

Explore cave paintings from the Mesolithic era and discuss what historical interpretations we can make from these

Understand that humans lived a hunter-gatherer lifestyle and explore the evidence that suggests this

Understand that a tsunami may have finally flooded Doggerland, leaving Britain as an island

How did life change during the Neolithic Period? (CGP 18-23)

Explore the significant changes to daily during the Neolithic period – farming and agriculture, settlements and warfare

Analyse images of Skara Brae and draw conclusions about what life was like for the people who lived there

Explore what historians know about the lifestyle of the people of Skara Brae and how they know this

Understand what Neolithic stone circles are and explore some of the suggestions as to their purpose
How did life change during the Bronze Age and Iron Age? (CGP 28-37)

Explore how the rise of metal work impacted on equality

Explore what conclusions can be drawn by historians by finding beads from Scandinavia in a grave near Stonehenge

Explore the impact of trade and travel on Bronze Age society and technology

Explore why people started to live in hillforts and what Iron Age homes were like

Explore what conclusions can be made about conflict in the Iron Age from burial pits at Danebury

Vocabulary
AD, alliance, archaeologist, BC, bronze, Bronze Age, Celts, cemetery, climate, copper ore, cremated, crop, domesticated,
empire, evidence, fertile land, flint, forage, fossil, Gaul, glacial period, glacier, harvest, hillfort, historian, Homo, Homo
heidelbergensis, hunter-gatherer, interglacial period, Iron Age, loom, mammoth, Mesolithic, Neolithic, prehistory, primary
source, ritual, Romans, secondary source, settlement, sickle, source, Stone Age, summer solstice, timeline, tsunami, winter
solstice

Key Text(s)
Key Text: CGP Stone Age to Celts
https://www.bbc.com/bitesize/topics/z82hsbk
https://www.dkfindout.com/uk/history/stone-age/

Assessment Outcome
How did life change during the Stone Age?
Children produce a written account of how life for people changed during the Stone Age, focusing on key cultural,
technological and social changes.
Big Ideas: Continuity and Change and Chronology
Key Skills: Draw contrasts, analyse sources, gain historical perspective and formulate arguments

Year: 4

Strand: The Story of Britain

Unit: Roman Britain

Key Knowledge
What do we know about life in Britain before the Romans? (CGP: Stone Age Year 3 Text)
• Revise significant changes to life in Britain over from the Stone Age to Iron Age, revising cultural, military, social,
technological and religious perspectives

What was the Roman Empire?
• Develop a broad overview of the Roman Empire and its geographical breadth
Who was Julius Caesar? (CGP 2-3)
• Understand the significance of Julius Caesar and analyse why he wanted to invade and conquer Britain
• Compare and contrast the Celts and Romans
• Understand why Caesar’s invasion failed
How did life in Britain change during this time? (CGP 4-9)
• Explore the impact of trading with Rome on the Celtic people, refer back to the trading of the Mesolithic Britons
• Study the story of Commius and Calleva Atrebatum (optional)
How did the Romans conquer Britain? (CGP 10-15)
• Explore why Claudius’ invasion was more successful than Julius Ceasar’s
• Study the structure and efficiency of the Roman army
• Understand the significance of the Roman roads in conquering Britain
How did the Romans change Britain? (CGP 16-19)
• Explore who the Druids were and why the Romans wanted to defeat them
• Understand what an aqueduct is and why the Romans built them
• Study how the Romans developed Britain to be more like Rome, building temples, ampitheatres and forums
Who was Boudica? (CGP 20-21)
• Explore the significance of the rebellion of Boudica
Why was Hadrian’s wall built? (CGP 22-29)
• Study the battles between the Romans and tribes of Scotland
• Understand what Hadrian’s wall was and why it was built
What was life like in Roman Britain? (CGP 30-35)
• Study what life was like for women and children in Roman Britain and how this contrasted with life in the tribes
• Explore what life was like living in a Roman villa
• Study the religion of the Romans, how this influenced and contrasted with the tribes of Britain and how this changed over
time
Why did the Romans leave Britain? (CGP 36-39)
• Understand why the Roman empire began to struggle
• Understand when and why the Romans finally left Britain.
Vocabulary
AD, ally, altar, aqueduct, archaeologist, auxiliary, ballista, BC, Celtic, tribes, chariot, Christianity, citizen, client king, conquer,
dictator, Druid, emperor, empire, evidence, furnace, Gaul, gladiator, government, governor, hillfort, hoard, hostage,
hypocaust, Iceni, imported, Iron Age, kingdom, Latin, mass grave, microscope, mosaic, oppidum, Pagan, Picts, pension, public
bath, raid, rebel, rebellion, Roman Empire, , Saxons, Scots, settlement, taxes, tides, timeline, villa
Key Text(s)
Key Text: CGP Roman Britain
https://www.bbc.com/bitesize/topics/zwmpfg8
https://www.dkfindout.com/uk/history/ancient-rome/
Assessment Outcome
How did the Romans conquer Britain?
Children analyse how the Romans were able to conquer Britain, focusing on the vulnerabilities of the Celtic tribes and the
military and technological prowess of the Roman army.
Big Ideas: Significance and cause and consequence
Key Skills: Draw contrasts, analyse sources, gain historical perspective and formulate arguments

Year: 4
Strand: The Story of Britain
Unit: Anglo Saxon Britain
Key Knowledge
Why did the Romans leave Britain? (CGP 2-5)
• Revise the key factors contributing to the Romans leaving Britain
• Understand the consequences upon historical record of the Romans departure
How do we know about life after the Romans? (CGP 6-9)
• Explore the work of Gildas and Bede and the Anglo-Saxon chronicle, understand the strengths and limitations of each
source
• Discover how life for the Britons changed after the Romans left Britain
Who were the Saxons and where did they come from? (CGP 10-11)
• Explore the first invasions of the Saxons and the Scots
Local Focus: A City of Caves
• Explore how the caves of Nottingham were used by people in the Anglo-Saxon times and how they have been used over
time
What was early Anglo-Saxon Britain like? (CGP 14 – 15)
• Understand the significance of Gildas’ work and the importance of firsthand accounts
• Understand that Britain was made up of different groups – the Scots, Picts, Britons, Angles, Saxons and Jutes – and that
these groups controlled different areas and had different cultures
• Compare and contrast the landscapes of northern Germany and Britain. Understand that this may have been why the
Anglo-Saxons wished to stay
What was life like in Anglo-Saxon Britain? (CGP 16-33)
• Study the daily life of people in an Anglo-Saxon settlement and compare this to previous eras studied such as Roman
Britain or Neolithic Britain (16 – 19)
• Explore Anglo-Saxon religion and how it changed over time (20-21)
• Understand the importance of written law in Anglo-Saxon culture and how law and order was enforced; compare this to
how law is enforced today (22-23)
• Learn about the structure of Anglo-Saxon society, compare this to another society already studied (24-25)
• Study the story of Beowulf and its relationship with the excavation site at Sutton Hoo (26-27)
• Explore what life was like for people at the bottom of Anglo-Saxon society, especially that of slaves; encourage children to
draw comparisons with Roman society (28-29)
• Explore the life of Anglo-Saxon women and children and make contrasts with life today (30-33)
What was the ‘Golden Age’ of the Anglo-Saxons?
• Study the rivalry of the Anglo-Saxon kingdoms (34-35)
• Explore who Snot was and how this created "Snotingaham"
• Understand what conclusions can be made about Anglo-Saxon society from archaeological evidence such as gold hoards
and gold coins and illuminated texts (36-37)
Who was Alfred the Great? (38-39)
• Discover who Alfred the Great was and what he did to defend Britain
• Explore the first Viking invasions
Vocabulary
aethling, Angles, Anglo-Saxons, archaeological evidence, archaeologist, armory, barbarian, bretwalda, Britons, bronze, burh,
Celts, ceorl, Christianity, conquer, dooms, ealdorman, estate, famine, gemot, hoard, hundred court, Huns, illuminated text,
Jutes, kingdom, legend, loom, loot, mead, mine, minister, mint, missionary, monastery, nobleman or woman, nomad, oathhelper, oblate, Old English, open fire, ordeal, Pagan, Peace-weaver, Picts, pottage, quarrying, raiders, reliable, Roman Empire,
Romans, Saxons, Scots, settlement, source, sword hilt, thegn, tribe, Vandals, Viking, water mill
Key Text(s)
Key Text: CGP Anglo-Saxons
https://www.bbc.com/bitesize/topics/zxsbcdm
Assessment Outcome
How were the Anglo-Saxons different to us?
Children draw upon their in-depth perspective of Anglo-Saxon life and compare it with the modern day, focusing on cultural,
political, religious and social perspectives
Big Ideas: Similarity and difference
Key Skills: Draw contrasts, analyse sources, gain historical perspective and formulate arguments

Year: 5

Strand: The Story of Britain

Unit: Vikings

Key Knowledge
What was life like in Anglo-Saxon Britain?
•
Revise historical perspective developed in Year 4 regarding: culture, religion, military and politics
Who were the Vikings and where did they come from? (CGP 2-3)
•
Using maps, study where the Vikings came from and why they wanted to invade Britain; make comparisons with the
invasions of the Jutes, Angles and Saxons. Make reference to the climate topic in Year 4 with regards to agriculture.
What did the Vikings believe and how was this difference to the Anglo-Saxons? (CGP 4-7)
•
Explore Viking values and how this contrasted with Anglo-Saxons
•
Study Norse beliefs and contrast with Christianity
Where did the Vikings explore? (CGP 8-11)
•
Understand the significance of Viking ship making, how the Vikings navigated the seas and how this meant they could
trade and raid across the globe
•
Learn about the settlement of l’Anse aux Meadows and the archaeological evidence that proves Vikings settled there
•
Using atlases and Google Earth, map the trading and raiding routes of the Vikings
•
Study the trading and raiding of the Vikings
When did the Vikings invade Britain? (CGP 12-17)
•
Study the raid of Lindisfarne AD 793 in depth
•
Explore the possibility of the violence of the Vikings being exaggerated in historical records
•
Study the first Viking settlements of Orkney and the alliances made with alliances with the people of Cornwall
Did the Vikings ever defeat the Anglo-Saxons? (CGP 18-27)
•
Study the victories of the Vikings and their struggle to conquer Wessex (18-21)
•
Explore the life and actions of Alfred the Great (22-23)
•
Understand the importance of Aethelfleda and her defense of Mercia against Danelaw (24-25)
•
Study the Viking settlement of Jorvik (26-27)
How did Athelstan become the first king of England? (CGP 28-29)
•
Study the significance of Constantine II in driving the Vikings out of Scotland and Northumbria
•
Explore the conflict between Athelstan and Constantine and the battle of Brunanburh (AD 937) and its eventual outcome
of Athelstan being the first King of England
•
Why is Aethelred ‘Unready’? (CGP 32-35)
•
Understand that Athelred’s poor organization of the country’s defenses led to an increase in Viking raids
•
Understand the term ‘Danegled’ and consider the impact on the pride of the country’s earls
•
Study the St Brice’s Day massacre, why it happened, and how this led to Canute becoming King of England
Who was William the Conqueror? (CGP 36 – 39)
•
Develop an overview of the kings that followed Canute
•
Understand the power the earls held in England
•
Explore why William of Normandy invaded England and how the Battle of Hastings 1066 changed British history forever
Who was William the Conqueror? (CGP 36 – 39)
• Develop an overview of the kings that followed Canute
• Understand the power the earls held in England
• Explore why William of Normandy invaded England and how the Battle of Hastings 1066 changed British history forever.

Vocabulary
afterlife, ally, amber, Anglo-Saxons, archaeological evidence, archaeologist, baptize, blood-feud, Christian Danegled, Danelaw,
Danes, duchy, estate, excavation, exile, famine, fortify, fyrd, harvest, hilt, hoard, international, ivory, justice system, knar,
longship, legend, loot, massacre, mead, monastery, navigate, Normans, Norsemen, outlawing, overlord, Paganism, plunder,
priory, raid, rune, runestone, saga, Scandinavia, stalemate, trade, treaty, Valhalla, wergild
Key Text(s)
Key Text: CGP Vikings
https://www.dkfindout.com/uk/history/vikings/
https://www.bbc.com/bitesize/topics/ztyr9j6
Assessment Outcome
Why was religion so important to the Vikings and Anglo-Saxons?
Children apply their substantial knowledge about Vikings and Anglo-Saxons to compare and contrast these two belief systems,
focusing on the important role religion played in both societies.
Big Ideas: Similarity and Difference and Significance
Key Skills: gain historical perspective, draw contrasts and formulate arguments

Year: 6

Strand: The Story of Britain

Unit: The Tudors

Key Knowledge
What are the key periods of British history?
• Children to revise the timeline of British history, articulating a broad overview of the key features of each era. Children
should be able list the eras of British history from memory in chronological order
Who won the War of the Roses? (DK 6-9)
• Study the War of the Roses, leading to the death of Richard III at the Battle of Bosworth
• Explore the life of Henry VII and the beginning of the Tudor dynasty
What was life like in Tudor Britain?
• Explore the class system of Tudor Britain, compare and contrast this to class systems of pervious eras studied (10-11)
• Study the harsh lives most of the people of Britain faced, focusing on crime and punishment; compare this to the modern
day (16-17)
• Study key aspects of Tudor warfare, making comparisons with previous eras studied such as the Vikings or Roman Britain
(18-19)
• Explore what childhood was like for Tudor children (26-27)
• Learn what the Tudors did for entertainment (44-45)
Who was Henry VIII?
• Explore the character and court of Henry VIII (14-15)
• Understand his divorces and the impact this had on England’s relationship with Rome (20-23)
What was the Reformation?
• Study the reformation and the long lasting impact this has had on catholic and protestant relationships (24-25)
Who were Mary I and Elizabeth I? (30-31; 34-35)
• Study the life and actions of the monarch and the reasons for her name, ‘Bloody Mary’ (30-31)
• Study the life and actions of the queen, comparing and contrasting her with her father and older half-sister
• Explore Elizabeth’s attitudes towards religious tolerance, contrasting this with previous monarchs
Who was William Shakespeare?
• Study the life of the bard and familiarise children with his works
What was the ‘Age of Exploration’? (36-37)
• Study the voyage of John Cabot in 1497 to North America and the explorations and exploits of British privateers Francis
Drake and Sir Walter Raleigh
• Study the beginnings of the East India Company
What was the Spanish Armada? (38-31)
• Study the execution of Mary Queen of Scots and its link to the Spanish Armada
• Explore how the Armada was defeated
What was Tudor London like?
• Explore how London changed during the Tudor era

Vocabulary
apprentices, aristocracy, Armada, armour, beggars, Bosworth, bows, cannons, Catholic, colonies, craftsmen, dissolution, East
India Company, execution, exploration, hawking, jousting, manuscripts, merchants, middle class, monasteries, navigation,
navy, night-watchmen, nobility, pickpockets, pirates, privateers, plagues, Pope, Protestant, reformation, renaissance,
smallpox, torture, tournaments, trade, treason, warfare, War of the Roses, yeomen.

Key Text(s)
Key Text: DK Eyewitness Tudor
https://www.dkfindout.com/uk/search/tudors/
https://www.bbc.co.uk/programmes/b03g64r4
https://www.bbc.com/bitesize/topics/zsgkwmn/resources/1
Assessment Outcome
Why did Philip II launch the Spanish Armada?
Children analyse the significance of a range of factors that led to the launch of the Spanish Armada. Children explore the longterm causes such as the reformation and the dissolution of the monasteries and the immediate causes such as the acts of
Elizabethan privateers.
Big Ideas: Interpretation, cause and consequence and significance
Key Skills: Gain historical perspective, think critically and weigh evidence, ask perceptive questions and formulate arguments

Year: 6
Strand: The Story of Britain
Unit: Industrial Britain
Key Knowledge
Who was Queen Victoria? (6-7)
• Study the life and legacy of Queen Victoria
What was the Industrial Revolution? (8-11 + other resources)
• Study the industrialisation of Britain and its effects on the physical and human geography of Britain
• Study the effects of industrialisation on the frame knitters of Nottingham and how this gave rise to the Luddite rebellion
• Study the growth and importance of railways and canals in Britain
• Explore the lives of the Victorian working class, contrast this with that of the middle classes (14-15)
What was the Great Exhibition? (12-13)
• Understand why the exhibition was held and what was shown
• Explore other inventions of the Victorian age – typewriter, telephone, electric lighting and the record player
• Who was Mary Seacole? (BBC Radio Play)
• Study the Crimean war and life and actions of Mary Seacole
Was the British Empire a blessing or a curse? (34-35 + Pupil Reader)
• Study the Empire’s rise in North America and its defeat in the American War of Independence
• Study the ‘Scramble for Africa’ and the key events of the Boer War
• Explore in detail the British Raj in India and discuss whether it was a blessing or a curse for the people of India

How did crime and punishment change during the Industrial Revolution? (16-17 + Pupil Reader)
• Study the effects of the urbanisation of Britain upon crime rates and explore the reasons for this
• Explore how crime was managed during the Victorian era and how this changed
What was Victorian schooling like? (22-23)
• Compare and contrast Victorian schooling with that of the modern day
• Visit a Victorian schoolroom at the Black Country Museum
How did society change during the Victorian era? (28-29 + other resources)
• Study the lives and actions of the key social reformers such as Dr Barnado, Elizabeth Fry, William Booth, Charles Booth and
Seebhom Rowntree
• Explore the impact of transport and economic growth on leisure
• Explore the conditions of a Victorian workhouse and discuss their roles in Victorian society
• Study the structure of Parliament and how it did not represent the middle or working classes analyse the implications of
this
• Study the struggle for the right to vote of working class men and women
What was Victorian art and architecture like? (24-25)
• Explore the trends of Victorian art and architecture, focusing on Turner
• Study the ‘Arts and Craft’ movements and its relationship to the Industrialisation of Britain
Vocabulary
antiseptic, arts and crafts movement, back-to-back housing, ballot, bank holidays, British Empire, chartism, cholera, class,
colony, coronation, cottage industry, emigration, exploitation, field hospital, fine arts, foundry, gothic, industry, industrial
revolution, mass production, mechanization, middle class, mill, missionary, pre-Raphaelite brotherhood, rural, sanitation,
slums, socialist, textiles, typhoid, upper class, urban, workhouse, working class
Key Text(s)
Key Text: DK Eyewitness Victorians
Industrial Britain Pupil Reader & The British Empire Pupil Reader
https://www.dkfindout.com/uk/history/victorian-britain/
https://www.bbc.co.uk/programmes/p05908yt
https://www.bbc.com/bitesize/topics/zcjxhyc/resources/1
https://www.bbc.co.uk/programmes/p06991h2
Assessment Outcome
What was the impact of the Industrial Revolution on Britain?
Children analyse the social, cultural, economic and political changes that took place in Britain during the Industrial Revolution.
They explore the impact these changes had on Britain and the wider world.
Big Ideas: Continuity and Change, Chronology and Significance
Key Skills: Draw contrasts, analyse sources, think critically, gain historical perspective and formulate arguments

Year: 3

Strand: Ancient Civilisations

Unit: Mayan Civilisation

Key Knowledge
Who were the Maya and where did they live? (CGP 2-7)
• Use maps to identify where the Maya lived, making links to Year 2 Forest topic
• Understand that the Maya lived as hunter-gatherers in central America and eventually settled as farmers, compare this to
Neolithic Britain
• Explore the diverse geography of the Mayan region and understand the challenges and benefits of the terrain and climate
• Understand how archaeologists and historians have developed their knowledge of the Maya
What were the city states? (CGP 8-11)
• Explore some of the similarities and differences of the city states of the Maya: Chichen Itza, El Mirador and Caracol.
• Understand the beliefs and responsibilities of Mayan rulers such as K’inch Yax K’uk Mo’ and Pakal the Great.
What was life like for the Maya? (CGP 12-19)
• Appreciate the ingenuity involved in Mayan architecture and contrast this with what was being built in Britain at this time
• Study the cultural significance of Mayan fashion and beauty
• Study the inventive farming methods of the Maya as a response to the varied terrain
• Understand what the Maya ate and how this was affected by the region which they inhabited.
• Understand the importance and versatility of trade in Mayan society
What did the Maya believe? (CGP 20-27)
• Understand why historians cannot be certain what the Maya believed
• Explore the myths, beliefs and gods and goddesses of the Maya and the difficulties historians face when studying these
deities
• Understand the importance of priests, temples and sacrifice in Mayan society
• Study the game of Pok-A-Tok and understand the importance of the game in Mayan society

What was Mayan Culture? (CGP 28-33)
• Understand the advanced and complicated way in which the Maya recorded words and numbers
• Understand the difficulties historians have when trying to understand the Maya writing, reading and mathematical systems
• Study the Mayan Haab and Tzolkin and its importance in Mayan culture
• Explore the ways in which the Maya beliefs regarding astronomy affected everyday life.
• Study the carvings, murals and sculptures of the Maya and what these can tell us about Mayan life.
What Happened to the Maya? (CGP 34-35)
• Explore the impact of the Spanish invasion on Mayan society.

Vocabulary
ancestor, archaeologist, architecture, astronomy, Aztecs, bloodletting ritual, cacao, city state, climate, codex, eclipse, equinox,
excavate, flint, hieroglyph, hunter-gatherer, incense, jade, jaguar, limestone, loom, maize, merchant, mural, myth,
observatory, obsidian, porter, priest, pyramid, quetzal, scribe, solstice, syllable, textiles, Xibalba

Key Text(s)
Key Text: CGP Mayan Civilisation
https://www.bbc.co.uk/bitesize/topics/zq6svcw
https://www.dkfindout.com/uk/history/mayans/

Assessment Outcome
Mayans: Why was the rainforest so important to the Mayans?
Children analyse the significance of the rainforest, its climate and topography upon Mayan culture. They explore the impact of
where the Maya settled upon the society’s buildings, food and farming, and trade networks
Big Ideas: Cause and Consequence and Significance
Key Skills: Gain historical perspective, think critically and weigh evidence, ask perceptive questions and formulate arguments

Year: 5

Strand: Ancient Civilisations

Unit: Ancient Greece

Key Knowledge
Who were the Ancient Greeks? (CGP 2-7)
• Explore the significance of Grecian geography upon Greek life
• Explore some of the methods used by historians to study the Ancient Greeks
• Explore the timeline of the Ancient Greeks and understand the terms: Minoans, Mycenaean, and the Greek Dark Age
• Compare and contrast the Spartan and Athenians, building on previous work on city-states in the Mayan topic
• Understand the term democracy and its importance in Athenian society
• Explore the conflict between the Spartans and Athenians
What was life like in Ancient Greece? (CGP 8-19)
• Explore Ancient Greek homes and compare and contrast them to our own homes and/or homes of Iron Age Britain (revisit
Year 3 Stone Age topic)
• Explore the life of children in Ancient Greece comparing the lives of boys and girls and the lives of Athenian and Spartan
children
• Explore the lives of women in Ancient Greece and compare and contrast the lives of poor and wealthy women
• Study the lives of some famous women in Ancient Greece: Sappho, The Oracles and Aspasia.
• Explore how Grecian climate and geography impacted on the diet of the Ancient Greeks
• Study some of the Ancient Greek attitudes towards clothes and beauty
• Understand the importance of the Olympic Games to the Ancient Greeks, comparing and contrasting to the modern day
games
• What was Ancient Greek culture like? (CGP 20-29)
• Study the beliefs of the Ancient Greeks in depth and compare and contrast these beliefs to the beliefs of the children in the
class
• Explore the importance of myths in Ancient Greek society and read and study a selection in depth, committing the main
narrative to memory
• Understand the importance of theatre in Ancient Greek society and how this has impacted upon modern day
entertainment
• Explore and understand the importance of Ancient Greek architecture, pottery and carving and the legacy this has left
• Study the achievements of great Ancient Greek thinkers such as: Democritus, Socrates, Plato, Aristotle, Hippocrates and
Archimedes.
• What was Ancient Greek Warfare life? (30-33)
• Study key aspects of Ancient Greek warfare including battle formations, the navy and key battles such as Thermopylae and
the Battle of Marathon.
• Study the achievements of Alexander the Great and the expansion and fall of his empire.
• What impact have the Ancient Greeks had on the modern world? (34-35)
• Explore the lasting achievements of the Ancient Greeks and the impact this civilisation has had on the modern world

Vocabulary
acropolis, agoge, altar, ancestor, andron., archaeologist, architecture, atom, caryatid, chamber pot, chariot, city-state, comedy,
courtyard, democracy, excavate, flax, foundation, gymnasium, gynaeceum, hoplite, immortal, labyrinth, legend, myth, Oracle,
oxen, Parthenon, phalanx, philosophy, politician, prophecy, Sphinx, stadion, symposia, symptom, temple, Titan, tragedy,
trident, volume
Key Text(s)
Key Text: CGP Ancient Greeks
https://www.bbc.co.uk/bitesize/topics/z87tn39
https://www.dkfindout.com/uk/history/ancient-greece/
Assessment Outcome
Ancient Greeks: What impact have the Ancient Greeks had on the modern world?
Children analyse the impact of the ancient civilisation on the modern world, focusing on democracy, science and philosophy,
art and culture and architecture.
Big Ideas: Chronology, Continuity and change and Significance
Key Skills: Gain historical perspective, Think critically and weigh evidence, Ask perceptive questions and Formulate arguments

Year: 6

Strand: Ancient Civilisations

Unit: Ancient Egyptians

Key Knowledge
When and where did the Ancient Egyptians live? (CGP 2-9)
• Study the timeline of the Ancient Egyptians from the first settlements of the nomadic tribes to the settlements of the
Memphis and the three kingdoms
• Understand the importance of the Nile in helping the Egyptians overcome the challenging climate.
• Explore farming methods of the Ancient Egyptians, emphasising the importance of the Nile
• Study the work of Egyptologists and archaeologists and how this has developed our understanding of Ancient Egypt
• Explore the hieroglyphics of the Ancient Egyptians and the importance of Champollion’s deciphering of the Rosetta Stone
Who were the pharaohs? (CGP 10-13)
• Study the beliefs Ancient Egyptians had about their pharaohs and their roles and responsibilities. Compare and contrast
these with the beliefs of the Ancient Maya (Year 3 topic) and/or the Ancient Greeks (Year 5)
• Explore the lives and legacies of some of the pharaohs such as: Hatshepsut, Akhenaten, Neferiti, Tutankhamun, Ramesses
II and Cleopatra
What did the Ancient Egyptians believe? (CGP 14-23)
• Study a selection of Ancient Egyptian gods including Ra, Osiris, Horus, Thoth and Anubis. Compare and contrast these with
deities from other ancient civilisations studied
• Explore the roles of priests in Ancient Egyptian religion and the importance of temples such as Karnak.
• Understand the Ancient Egyptians beliefs about the afterlife and mummification
• Explore in detail the process of mummification
• Explore the importance of the pyramids to the Ancient Egyptians, why they built them and how they built them
What was life like for the Ancient Egyptians? (24-33)
• Compare the houses of rich and poor people in Ancient Egypt
• Compare attitudes towards men and women in Ancient Egypt with that of modern day Britain
• Study what life was like for Ancient Egyptian children and how the life of children differed depending on your class and/or
gender
• Explore the trade and travel of the Ancient Egyptians and the impact this had on Egypt’s relationship with the rest of the
world
• Understand the impact of Egypt’s climate on clothing
What happened to the Ancient Egyptians? (34-35)
• Explore the multiple invasions of Ancient Egypt including the Nubian, Persian, Greek and Roman invasions
• Understand the impact of conquest on a society’s culture and identity

Vocabulary
Akhet, ankh, archaeologist, bartering, Blue Nile, burial chamber, Canopic jar, chariot, demotic, Duat, Egyptologist, excavate,
goldsmith, hieratic, hieroglyphs, high priest, jackal, kohl, lapis lazuli, legend, linen, merchant, mummy, natron salt, Nile,
obelisk, papyrus, Peret, pharaoh, pyramid, sanctuary, scarab, scribe, shaduf, Shemu, shrine, tax, tomb raiders, White Nile

Key Text(s)
Key Text: CGP Ancient Egyptians
https://www.bbc.co.uk/bitesize/topics/zg87xnb
https://www.dkfindout.com/uk/history/ancient-egypt/
Assessment Outcome
Ancient Egyptians: How did the Ancient Egyptian civilisation last for so long?
Children explore the achievements of this civilisation and analyse the factors that allowed it to flourish for so long
Big Ideas: Chronology, Continuity and change and Significance
Key Skills: Gain historical perspective, Think critically and weigh evidence, Ask perceptive questions and Formulate arguments

