
Edale Rise EYFS Curriculum

Play                    Knowledge        Development

Edale’s EYFS curriculum supports the development of three Characteristics of Effective Teaching and Learning: Playing and exploring, Active 
Learning and Creating and Thinking Critically . Within the key principle of Learning and Development, there are three prime areas and four specific 
areas. What children know and con do in these areas of learning is developed over time through our carefully planned provision and interactions.

At Edale we use the Early Years Foundation Stage Development Matters (DfE, 2021) as a basis for our curriculum offer. The provision we have 
developed is underpinned by the four key principles: The Unique Child, Positive relationships, Enabling Environments and Learning and 
Development.

Prime Areas
Communication and Language
• Listening, attention and understanding
• Speaking

Physical Development
• Gross motor skills
• Fine motor skills

Personal, Social and Emotional Development
• Self-Regulation
• Managing self
• Building Relationships

Specific  Areas
Literacy
• Comprehension               
• Word Reading
• Writing

Mathematics
• Number
• Numerical Patterns

Understanding the World
• Past and Present
• People, Culture and 

Communities
• The Natural World

Expressive Art and Design
• Creating with Materials
• Being Imaginative and 

Expressive



Part 1: The knowledge-based curriculum

Using the Early Years Foundation Stage Statutory Framework (DfE) and The Early Years Foundation Stage Development Matters 
(DfE, 2021), we have developed a knowledge based curriculum that is cumulative from nursery through to year 6. The learning objectives 
the children will achieve in the EYFS will directly prepare them for the learning they will encounter in key stage one and beyond, building 
strong foundations of knowledge and experience. 

Curriculum Design
The early years curriculum at Edale comprises of 2 parts that work together to give our children the best possible start to their education.

Part 2: The Curiosity Approach
The second part of our curriculum consists of our approach to the learning environment and interactions with children. 

We have taken aspects of ‘The Curiosity Approach’ and implemented this across the setting. This approach focusses on using high quality, 
open-ended and authentic learning resources with the children. It uses key ideas from several early childhood learning approaches such 
as, Reggio Emelia, Montessori and Te Whariki, amongst others. The focus is on developing children as learners, promoting their 
characteristics of effective learning, well-being and engagement. A key part of this approach is providing children with learning 
provocations that spark their curiosity. Adults in the setting support children’s play using sustained shared thinking – a technique for 
interaction that supports children to extend their play, thinking and communication and social skills in a sensitive, skilled and most 
importantly, authentic way. Outdoor learning plays a vital role in using The Curiosity Approach and so children access the outdoor area 
using a free flow approach. 



Play and adult interactions
At Edale we adopt the use of ‘A continuum of Play’. 

It is suggested that play approaches may be put onto a ‘continuum of play’ and that adults should be fluid in moving 
along this continuum in response to the holistic needs of the child, the adult and the ‘system’ in order to achieve the 
best possible outcomes. (Angela Pyle & Erica Danniels (2017) A Continuum of Play-Based Learning: The Role of the Teacher in Play-Based 
Pedagogy and the Fear of Hijacking Play, Early Education and Development)

As such, a variety of play opportunities both pre-planned, unplanned and planned in the moment may be seen over 
the course of a day within the unit and adults will be responding to children according to their needs and interests 
throughout the day.



Sustained Shared Thinking
Adults in the setting use a technique called sustained shared thinking in order to support children in making progress in what they 
know and can do. 

Each child we work with has their own specific ‘blueprint’ of the world; that is they have each created their own personal cognitive 
jigsaw of the world where new learning is assimilated to what they already know (Fisher, 2013). As practitioners we need to be aware 
of that jigsaw and how the learners approach new learning in order for us to respond to them in the most effective way. Some children 
will march in and have a go using trial and error, not phased by risk etc. Others will prefer to stand back and observe and proceed with 
caution – there are many individual variations and we must be sensitive to this when supporting learners. 

Observation and Atunement

Before making any intervention in learning, staff stop and ask: What? When? Whether?

What?

Is the child managing well 
on their own?
If not, could I say or do 
something that would help? 
What might that be?

When?

Is the child grappling but not yet 
struggling? Grappling is good = desirable 
difficulty.
If I step in now, will I support the child’s 
efforts or will they feel disempowered? 
(wait to see if the grappling becomes 
struggling)

Whether?

Would it be best to do or say nothing? 
Maybe the answer to whether is ‘not 
yet…’

At Edale, we use atunement to ensure practitioners have used their experience and professional judgement to ascertain what children know and can 
do and what direction children’s play and learning is heading in. Adults might then sensitively intervene to support and challenge children’s thinking 
and development through their interactions with children. 



In order to ensure quality learning is sustained, adults respond with interest. This ensures the child feels valued, listened to and cared for as the person they are 
sharing their learning with shows genuine interest in what they have to say. 

The following strategies for sustained shared thinking are taken from the Oxfordshire ACI (adult-child interaction) project and were found to be the most effective at 
sustaining learning momentum once adults have sensitively entered play i.e they have waited, watched and wondered. When adults get into the play, they use the 
following strategies…

Posing Problems – Young children bring the concrete to abstract situations (That is what they know, understand and have experienced). This can cause them to reason 
incorrectly due to their limited experience. As practitioners we can challenge children’s thinking by posing problems that they can solve. They must be genuine, have 
meaning for the child and be worth solving. Maybe there’s a way we can reach…. There must be a way to remember who’s had a turn…. How can we remember what 
you scored…?

Explaining/Informing – Sometimes children just need to be told something! Practitioners can give reasons for why something has happened, they can describe cause 
and effect relationships, they can justify actions and recognize and solve problems. If you hold your scissors like this then they will cut the paper. The leaves turn brown 
because they are dying and they will fall off the tress. Your didn’t pull your sleeves up to wash your hands so now they are wet.

Reflecting back to children– This is a useful way to show children you have been listening and to clarify their thinking with them. Sometimes you may repeat back what 
they have said, other times you may embellish it. I like your idea that….. It also…… I like that you used those pieces for your model, they have made it more……. I can see 
a …..too, look it’s got…….

Talking about feelings – Talking about feelings as they occur (in the context of play here) is important to enable children to name and manage their feelings and 
understand that it is ok to feel. I can see that you are angry because…. I think that you are upset because….. It is very frustrating when…….

Thinking Aloud – This is what was called pole-bridging in the good old days. Children see practitioners as role-models and so we must model how to be learners; how 
we think and solve problems and manage risks. I’m going to try… I did something like this before….. I know, if I do it this way then…… 

Pondering – A much less threatening way of posing a question. I wonder if? I wonder why? I wonder whether? I wonder how? This allows adults and children to co-
construct play (the very middle of the play continuum). It opens up thinking and plants a seed where they can then connect ideas themselves.

Imagining – Encourages creative thinking in a range of contexts. What might it be like to…? I can imagine….? Perhaps…. Let’s pretend we……

Commenting – Provide a commentary, draw attention to observations e.g my hair is blowing because it is windy, introduce vocabulary and grammar, repeat and extend 
children’s comments e.g yes that’s right it is a big red bus. Particularly useful for EAL children or children with SCLN.

Connecting – Crucial to retrieval of prior knowledge and strengthening schemas of learning. We must help children to make connections with their prior knowledge and 
experiences by bringing them to the forefront of their minds when learning new things. Do you remember how we…? Do you remember when….? It’s just like when 
you….. 



Consolidating, extending and provoking thinking

Consolidating
Revisiting and embedding what the children 
know and can do. (Spaced retrieval) Early 
years children will especially need to repeat 
the same thing, in different contexts, many 
times, for it to be learnt. Learning moves on 
and goes deeper as the child learns more, 
becomes more skilled and makes more 
connections with something already familiar. 
(Piaget’s theory of assimilation)

Extending
Linked to Vygotski’s zone of proximal 
development. Staff help children accomplish 
that which they can not do by themselves. 
Staff use what they already know and add to 
it to extend their learning.

Provoking
Taking the thinking beyond it being extended. 
Provocations will be surprises to the children 
that challenge what they think they know. 
Piaget referred to this as cognitive conflict. It 
requires children to think outside their 
‘cognitive box’. Sometimes a child needs to 
be temporarily baffled to provoke higher-
order thinking. 

Bloom’s Taxonomy

Lower order thinking Higher order thinking

In order to ensure all children are making progress in their learning, staff focus on consolidating, extending and provoking in order to facilitate children 
moving into higher order thinking.

Remembering Understanding Applying Analysing Evaluating Creating



Staff use the following example question prompts to support the movement of children’s thinking from lower order to higher order.



The Learning Environment
The Curiosity Approach to continuous provision – why?
• Early Childhood Curiosity and Kindergarten Reading and Math Academic Achievement Pediatr Res. 2018 September 

• The study found that greater curiosity was associated with greater academic achievement in literacy and maths, particularly for children with low 
socio-economic status.

• They describe curiosity as the joy of discovery and the motivation to seek answers to what is unknown. Piaget recognised the importance of 
curiosity as a foundation for early learning, referring to children as “little scientists”.

• Curiosity is described as an approach-oriented, motivational state associated with exploration. Curiosity is thought to be a multidimensional 
construct that is both person specific (i.e., trait) and situation-specific (i.e., activity-related (state)). Curiosity is thought to be enhanced when 
individuals are allowed to engage in activities that are personally meaningful (23). As such, it is believed that interventions which promote an 
experience of meaningfulness of an activity might enhance a child’s engagement in that activity, and help foster curiosity.

What?

Calm, neutral 
tones

Open-ended

Real 
resources

Home from 
home feel

Indoors and 
outdoors

Learning 
provocations

Natural 
objects

Staff provide continuous provision in line with the 
ethos of the curiosity approach. This is then 
supplemented by carefully planned learning 
provocations that take into account children’s 
current interests, knowledge learning and what 
staff know about what the children know and can 
do.  

Learning provocations and continuous provision 
are designed to be open-ended in nature to allow 
children to use their characteristics of effective 
learning and to apply knowledge and skills taught 
by staff in prior discrete learning moments. Staff 
are able to support children’s learning within the 
environment using the sustained shared thinking 
approach to support opportunities for higher order 
thinking. 



Yearly Curriculum planning documents 


























